

	PLANNING
	Ineffective
	Developing
	Skilled
	Accomplished

	FOCUS FOR LEARNING

(Standard 4)

· Objectives

· Standards/

curriculum
	· does not have clear focus for student learning 

· objective is too general to guide lesson planning or the objective is inappropriate for the students
	· communicates focus for student learning, develops learning objectives that are appropriate for students and reference the Ohio standards 

· does not include measurable goals
	· develops a measurable objective for student learning that aligns with the Ohio standards

· can explain the importance of the objective and its appropriateness for students
	· develops an ambitious and measurable objective for student learning that aligns with the Ohio standards

· can explain how objective fits into broader unit and course goals for content learning and skills

	ASSESSMENT DATA

(Standard 3)

· Data based

· Diagnostic evidence
	· plans instruction without analyzing student learning data 

· does not use or only uses one measure of student performance
	· demonstrates an understanding that assessment is a means of evaluating and supporting student learning

· has evidence of more than one measure of student performance 

· has difficulty analyzing data to effectively inform instructional planning and delivery
	· utilizes assessment data to identify students’ strengths and needs to plan and modify instruction

· has evidence that indicates that student learning needs were accurately identified

· demonstrates an understanding that assessment is a means of evaluating and supporting student learning through effectively incorporating diagnostic, formative, and/or summative assessments into lesson planning
	· purposefully plans assessments and differentiates assessment choices to match the full range of student needs, abilities, and learning styles; incorporating a range of assessments into lesson plans

· student learning needs are accurately identified through an analysis of student data 

· uses assessment data to identify student strengths and areas for student growth

	PRIOR CONTENT KNOWLEDGE / SEQUENCE / CONNECTIONS

(Standards 1, 2,4)

· Interdisciplinary

· Authentic inst.

· Real world connections
	· makes no effort to have the lesson build on or connect to students’ prior knowledge

· may make an effort that is ineffective or may give an explanation that is illogical or inaccurate as to how the content connects to previous and future learning
	· states how the lesson connects to students’ prior knowledge and/or to previous lessons and will prepare students for future learning
	· makes clear and coherent connections with students’ prior and future learning—both explicitly to students and within the lesson

· when relevant, connects the content being learned to other disciplines, real-world experiences and/or careers
	· lesson builds on students’ prior knowledge in a significant and meaningful way 

· can accurately explain how the lesson fits within the structure of the discipline

· makes meaningful and relevant connections between lesson content and/or other disciplines, real-world experiences and careers

	KNOWLEDGE OF STUDENTS 

(Standard 1)

· Relationships
· Needs
· Learning styles
· Readiness
	· demonstrates a lack of understanding of why it is important to become familiar with students’ backgrounds

· does not know how to find this information, and lacks familiarity with students’ backgrounds 

· plan for instruction does not suggest an understanding of:

-student development (physical, social, emotional, cognitive, linguistic)

-student learning and preferred learning styles

-students’ backgrounds/prior experiences
	· demonstrates some understanding of why it is important to become familiar with students’ background experiences, describes one procedure used to obtain this information

· has some familiarity with the background knowledge and experiences of students in the class

· makes an attempt to tailor the instructional plan to the specific population of students in the classroom
	· can describe the population of students in the classroom and articulate their instructional needs

· describes multiple procedures used to obtain this information

· plan shows evidence of an analysis of the students’ development, readiness for learning, preferred learning styles, and backgrounds and prior experiences


	· demonstrates a comprehensive understanding of why it is important to become familiar with students’ background experiences

· describes procedure used to obtain this information, and demonstrates a clear understanding of students’ background knowledge and experiences

· analysis of student data shows a deep understanding of how to connect the data to specific instructional strategies and plans

· plans for and can articulate specific strategies, content, and delivery that will meet the needs of individual students and groups of students 

	Evaluators should date the evidence when observed.
	
	· 
	· 
	· 


	TEACHING I
	Ineffective
	Developing
	Skilled
	Accomplished

	LESSON DELIVERY

(Standards 2,4&6)

· Developmentally appropriate

· Clear explanations

· Inquiry based

	· lesson is disorganized and students seem confused

· explanations may be unclear or incoherent, and they are generally ineffective in building student understanding

· strategies fail to engage students, are inappropriate to the content, or discourage independent or creative thinking

· students may frequently ask questions that show confusion or frustration

· presents information inaccurately, leaving students with a significant misunderstanding
	· explanations are generally clear, coherent, and accurate

· some language, but not necessarily all, is developmentally appropriate and precise

· demonstrates an effort to re-explain when students show confusion, but is not always able to provide an effective alternative explanation

· students may ask some clarifying questions
	· explanations are clear, coherent, and accurate

· the language the teacher uses is developmentally appropriate and precise 

· when students demonstrate confusion, teacher provides an alternative explanation or uses different instructional strategies

· encourages students to think independently, creatively, or critically about the content

	· explanations are clear, coherent, and accurate

· uses developmentally appropriate language and explanations, using specific academic language as appropriate

· students’ questions show engagement and connections

· develops high-level understanding through effective questioning and varied levels of questions

· uses strategies that are designed to actively encourage independent, creative, and critical thinking

	DIFFERENTIATION

(Standards 1&4)

· Purposeful varied instruction


	· lesson is not accessible to most students

· lesson is not challenging to most students


	· makes the lesson accessible to most students, though some may not be able to access certain parts of the lesson or some students may not be challenged
· may give students only one way to engage with the content
	· attempts to differentiate for individual and/or group needs through varying strategies, activities, materials, and/or pacing 
· provides students with more than one way to engage with content
	· matches strategies, materials, and/or pacing to students’ individual needs, to make learning accessible and challenging for all students in the classroom

· effectively uses independent, collaborative and whole-class instruction and provides varied options for how students will demonstrate mastery

	Evaluators should date the evidence when observed.
	· 
	· 
	· 
	· 


	TEACHING II
	Ineffective
	Developing
	Skilled
	Accomplished

	LEARNING ENVIRONMENT

(Standards 1&5)

· Transitions
· Rapport
· Routines and procedures
· Appropriate tasks
· Classroom management/

behavioral expectations


	· little or no evidence of a positive rapport between the teacher and students

· no evident routines or procedures; students seem unclear about what they should be doing

· transitions are inefficient and lessons progress slowly enough that students are frequently disengaged

· learning environment may pose safety hazards for students

· expectations for behavior are not established or are inappropriate and/or no monitoring of behaviors occurs

· responds to misbehavior inappropriately
	· routines and procedures are in place, but require teacher prompting and direction when students are unclear or idle

· fair in the treatment of students and establishes a basic rapport with them

· attention is paid to the safety of the classroom environment

· transitions between learning activities, but occasionally loses some instructional time in the process

· appropriate expectations for behavior are established, but some expectations are unclear or do not address the needs of individual students 

· inconsistently monitors behavior
	· smooth and efficienct transitions between learning activities and uses instructional time effectively

· has positive rapport with students and demonstrates respect for and interest in all students

· routines and procedures run smoothly throughout the lesson, and students assume age-appropriate levels of responsibility for the efficient operation of the classroom

· classroom management system has been implemented that is appropriate and responsive to classroom and individual needs of students 

· clear expectations for student behavior are evident 

· monitoring of student behavior is consistent, appropriate, and effective
	· positive rapport with students 

· demonstrates respect for and interest in individual student’s experiences, thoughts and opinions 

· routines and procedures are well established and the lesson progresses at a quick pace

· effectively maximizes instructional time and combines independent, collaborative, and whole-class learning situations 
· classroom management system has been designed, implemented, and adjusted with student input and is appropriate for the classroom and individual student needs

· students are actively encouraged to take responsibility for their behavior 

· uses effective strategies to lessen disruptive behaviors and reinforce positive behaviors

	RESOURCES

(Standards 2&4)

· Engaging materials

· Efficient routines

· Differentiated and purposeful use of technology


	· instructional materials and resources used for instruction are not relevant to the lesson or are inappropriate for students

· materials and supplies are handled inefficiently, resulting in significant loss of instructional time

· technology is not used or is used ineffectively or without meaningful integration into lesson or support for student use
	· instructional materials and resources are only partially suitable to instructional purposes, or students are only partially engaged with them 

· routines for handling materials and supplies function moderately well, but with some loss of instructional time

· technology is used to support the lesson
	· instructional materials and resources are aligned to the instructional purposes, appropriate for students, and engage students mentally

· routines for handling materials and supplies occur smoothly with little loss of instructional time

· technology is used effectively to meet the objectives of the lesson and teachers facilitate student access to technology 
	· instructional materials are varied and appropriate to ability levels of students, actively engage students and are suitable to instructional purposes

· routines for handling materials and supplies work effectively, with teacher and students assuming responsibility for smooth operation

· technology is meaningfully integrated into the lesson to convey key subject matter concepts and serves a clear purpose for student learning and/or engagement

	Evaluators should date the evidence when observed.
	· 
	· 
	· 
	· 


	ASSESSING
	Ineffective
	Developing
	Skilled
	Accomplished

	ASSESSMENT OF STUDENT LEARNING

(Standard 3)

· Student mastery

· Checks for understanding

· Formative/ summative adjustments

· Descriptive feedback

· Rubrics/exemplars


	· does not routinely use assessments to measure student mastery

· rarely or never checks for understanding of content

· fails to get an accurate read of the class’s understanding

· fails to make adjustments in response to student confusion

· persists in using a particular technique for responding to misunderstandings, even when it is not succeeding

· plan for assessment  may be inappropriate to either the lesson or the students 

· does not provide students with feedback about their learning
	· uses assessments to measure student mastery, but may not differentiate instruction based on this information

· checks for student understanding and makes attempts to adjust instruction accordingly, but may sometimes persist in using a particular technique even when it is not succeeding

· gathers and uses student data from a few sources to choose appropriate instructional strategies for groups of students 

· students receive feedback about their performance
	· routinely uses assessments to measure student mastery and differentiate instruction
· checks for student understanding and makes attempts to adjust instruction accordingly 
· responds to some student misunderstandings with effective scaffolding

· plans products or demonstrations of understanding that will show whether students can apply knowledge appropriately, correctly, and independently in new situations

· students receive feedback about their performance and demonstrate understanding of how they are doing
	· routinely uses assessments to measure student mastery and provides different ways to demonstrate mastery  and differentiate instruction
· checks for understanding at most key moments and makes whole-class adjustments accordingly

· when an explanation is not effectively leading students to understand the content, adjusts quickly and uses an alternative way to explain the concept 

· can articulate what the students best understood, what areas remain challenges, and how these will be woven into subsequent lessons

· students receive substantive and specific feedback

· students are engaged in self-assessment and show awareness of their own strengths and weaknesses

	Evaluators should date the evidence when observed.
	· 
	· 
	· 
	· 


	PROFESSIONALISM
	Ineffective
	Developing
	Skilled
	Accomplished

	EFFECTIVE

COMMUNICATION

(Standards 3 & 6)

· Consistent feedback

· Effective strategies


	· fails to communicate with students, families and colleagues


	· communicates with students, families and colleagues, but without regularity 


	· uses effective communication strategies with students, families, and colleagues by:

· providing consistent, timely and substantive feedback about student work

· attending parent/guardian meetings/conferences with concrete evidence of ways students can learn/grow

· communicating in a professional and respectful manner with all colleagues


	· proactively communicates with students, families, and colleagues effectively on a regular basis by:

· providing consistent, timely and substantive feedback about student work on an ongoing basis

· attending parents/guardian meetings/conferences with concrete evidence of ways students can learn/grow 

· communicating in a professional and respectful manner with all colleagues

	COLLABORATION

(Standard 6)

· Works with colleagues

· Facilitates professional dialogue

· Participates in and facilitates learning activities


	· fails to collaborate with  colleagues


	· does not collaborate with colleagues on a regular basis or inconsistent collaboration with colleagues.


	· collaborates effectively with colleagues by: 

· working actively with colleagues to examine problems of practice, analyze student work and data, and identify effective strategies (Teacher Based Team meetings, Department meetings)

· developing and reflecting on lessons and units of study (Common Planning Time, co-teaching planning, etc.)


	· collaborates with colleagues to improve personal and team practices by:

· working actively with colleagues to examine problems of practice, analyze student work and data, and identify effective strategies (Teacher Based Team meetings, Department meetings)

· developing and reflecting on lessons and units of study (Common Planning Time, co-teaching planning, etc.)

· facilitating professional dialogue and bringing new ideas to colleagues

· participating in peer coaching, observation and feedback

· collaboratively developing curriculum maps, guides, and/or units of study

· leading internal professional development

· participating in additional collegial learning activities BLT, etc.)

	ETHICAL AND PROFESSIONAL RESPONSIBILITIES

(Standard 7)

· Attendance, punctual, meets deadlines

· Follows and advocates for district initiatives

· Leadership roles 


	· does not meet ethical and professional responsibilities 

· fails to follow district policies and state and federal mandates

· does not follow district initiatives
	· inconsistently meets ethical and professional responsibilities 

· inconsistently follows district policies and state and federal mandates

· inconsistently follows district initiatives


	· meets ethical and professional responsibilities with integrity and honesty by:

· following contractual expectations of attendance, punctuality, and deadlines

· coming to required professional meetings and school events prepared to participate

· models and upholds district policies and state and federal mandates

· follows and advocates for district initiatives
	· meets ethical and professional responsibilities with integrity and honesty by:

· following contractual expectations of attendance, punctuality, and deadlines

· coming to required professional meetings and school events prepared to participate

· helps colleagues access and interpret laws and policies and understand their implications in the classroom

· models and upholds district policies and state and federal mandates

· participates in and successfully leads/ advises school-sponsored activities beyond the level of expectations

· takes leadership roles in the implementation of district initiatives


	PROFESSIONALISM
	Ineffective
	Developing
	Skilled
	Accomplished

	SELF-ASSESSMENT/

REFLECTION

(Standard 7)

· Professional goals

· Uses professional development

· Ongoing reflection


	· fails to set data-based short-term and long-term professional goals 

· does not participate in professional development opportunities 


	· sets professional goals  but does not take action to meet the goals

· participates in professional development opportunities , but does not apply what was learned to instruction with students


	· sets data-based short-term and long-term professional goals and takes action to meet these goals by:

· developing Annual Professional Growth Plan 

· actively working to meet professional goals 

· participates in professional development opportunities that are aligned to areas of growth needed and applies what is learned to instruction with students


	· sets and regularly modifies short-term and long-term professional goals based on self-assessment and analysis of student learning evidence by:

· developing and revising Annual Professional Growth Plan based on self-assessment and analysis of student work

· actively working to meet professional goals and modify instructional practices based on reflection and observation on an ongoing basis

· seeks out, actively participates in, and supports others in professional development opportunities that are aligned to areas of growth needed and applies what is learned to instruction with students

	CULTURALLY PROFICIENT PRACTICES

(Standards 1, 2, 3, 4, 5, 6 &7)

· Effective interactions

· Effective strategies

· Appreciation of student diversity


	· fails to interact appropriately with students, families, and colleagues of different backgrounds 

· fails to demonstrate an understanding of student diversity 

· does not interact with parents/guardians, families in educational activities
	· interacts with students, families, and colleagues of different cultural and socioeconomic backgrounds on an inconsistent basis 

· demonstrates an inconsistent understanding of student diversity

· periodically interacts with students and families in educational activities
	· interacts effectively with students, families, and colleagues of different cultural and socioeconomic backgrounds by:

· addressing the diverse needs of learners and families

· working to employ culturally inclusive teaching practices

· initiating interactions with students and families in educational activities

· demonstrates an appreciation of student diversity by seeking to involve all in high quality student activities
	· interacts effectively with students, families, and colleagues of different cultural and socioeconomic backgrounds by:

· addressing the diverse needs of learners and families

· working to employ culturally inclusive teaching practices

· proactively initiating interactions with students and families of all backgrounds  in educational and community activities

· seeking out relevant research on culturally responsive practices to incorporate  into instructional practices 

· demonstrates an appreciation of student diversity by seeking to involve all in high quality student activities

	Evaluators should date the evidence when observed.

	· 
	· 
	· 
	· 
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